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Pre-Review Reflections and Curiosity Questions Prior to the review visit, a range of publicly available information was considered, including the school website, SEND Information Report and most recent inspection outcomes. This provided an initial understanding of the school’s ethos, priorities and stated approach to inclusion and informed a number of reflective questions that shaped the focus of the visit.
The headteacher’s welcome emphasises the importance of developing confident learners and nurturing positive relationships. There is a strong emphasis on shared responsibility with parents and carers. The school values are framed through the “Reach for the Stars” model, highlighting learning, equality and kindness, aspiration, resilience, participation and the development of knowledge and skills. These values suggest a school culture centred on belonging, participation and high expectations for all pupils.
The most recent inspection (May 2023) describes a calm and purposeful environment where pupils understand expectations and where extracurricular activities are inclusive of pupils with SEND.
Alongside these positive indicators, several questions were identified to explore during the visit.
Key questions included:
· How the Learning Lounge / hub provision operates in practice and how it complements inclusive classroom provision.
· How emotional regulation and behaviour approaches are understood across the school community and whether there is shared understanding around how behaviour is supported.
· How adaptations within the curriculum ensure accessibility for pupils with SEND and whether there are areas still developing.
· How pupils with SEND are identified, monitored and supported, including those with emerging needs.
· How leadership systems, staff deployment and monitoring ensure that SEND remains a whole-school priority.
· The extent to which pupils with SEND are able to participate fully in the wider life of the school.
These reflections informed discussions with leaders and staff, learning walks, pupil voice conversations and consideration of documentation during the visit. The commentary below reflects the extent to which these questions were evidenced in practice.

1. A Strongly Relational and Inclusive Culture
A clear theme across the review is the strength of relationships between staff, pupils and families. Staff consistently described the school as “a family” where children are placed firmly at the centre of decision-making. There is a strong collective commitment to understanding children as individuals, including their interests, triggers and regulatory needs. Staff speak openly with one another, share knowledge about pupils and demonstrate high levels of professional trust and collaboration.
This relational culture provides important context when considering the pre-review question around how behaviour and emotional regulation are understood and supported across the school community.
This relational culture is visible in everyday practice. Teachers and support staff use strategies such as co-regulation, meet-and-greets, check-ins, movement breaks and safe spaces to support children’s emotional regulation. The use of humour, playfulness and calm communication reflects a culture where adults see behaviour through a relational lens rather than a punitive one.
During the learning walk with senior leaders, this relational culture was also evident through predictable routines and positive reinforcement systems used across the school. These include celebration assemblies, “Shining Star” recognition, Dojo rewards and class-based reward systems such as golden ticket awards. These structures help reinforce expectations while maintaining a positive and encouraging environment for pupils.
Why this matters:
For all pupils (including those with SEND) relationships are the foundation for engagement, safety and learning. When adults know children well and respond consistently, it supports emotional regulation, trust and readiness to learn. A relational culture also enables staff to adapt provision quickly and appropriately because knowledge about pupils is shared across the team.
2. A Whole-School Commitment to Inclusive Practice
The school demonstrates a strong understanding that inclusion is about adapting the environment, teaching and expectations, rather than expecting children to fit a fixed model of schooling. Leaders and staff spoke explicitly about moving away from deficit thinking, instead recognising that it is the responsibility of the school to create the conditions for all children to succeed.
This reflects the pre-review line of enquiry relating to how the curriculum and classroom practice are adapted to ensure accessibility for pupils with SEND.
This commitment is reflected in a wide range of inclusive practices across classrooms. Examples include visual timetables, writing slopes, wobble cushions, adapted seating arrangements, sensory supports, fidget tools, ear defenders, scaffolds and manipulatives. These adaptations are normalised within the classroom environment rather than being treated as exceptional interventions.
Classrooms also demonstrate an emphasis on supportive learning routines and regulation strategies, including Zones of Regulation, mindfulness approaches and brain breaks.
During the learning walk, leaders highlighted the importance of predictable and familiar routines for pupils, particularly those with SEND. Consistent lesson structures, calm classroom environments and visual supports help pupils understand expectations and feel secure in their learning environments.
Why this matters:
Inclusive classroom practice ensures that pupils with SEND can remain engaged in learning alongside their peers wherever possible. When adaptations are embedded into everyday teaching, it reduces the need for withdrawal interventions and promotes belonging, dignity and participation.
3. Staff Knowledge, Collaboration and Professional Learning
Another clear theme is the strength of professional dialogue and collaboration across staff. Staff communicate regularly through a mixture of formal and informal mechanisms including daily interactions, weekly briefings and staff training sessions. This shared understanding ensures that staff are aware of pupils with higher levels of need and are able to respond collectively.
This collaborative culture supports the pre-review line of enquiry around staff deployment and the consistency of practice across the school.
Professional development has focused on areas such as:
· Zones of Regulation
· Emotion coaching and behaviour understanding
· Inclusive language and practice
· Supporting pupils with SEND within the classroom
Leaders also described coaching, team teaching and shared planning as ways of embedding practice across the school.
The learning walk also highlighted how staff use shared language and approaches when supporting pupils with emotional regulation. Zones of Regulation strategies are consistently referenced and staff work together to support pupils to recognise and manage their emotions.
Why this matters:
High-quality SEND provision relies on the confidence and expertise of classroom staff. When staff are supported through ongoing professional learning and coaching, inclusive practice becomes consistent and sustainable across the school.
4. A Thoughtful and Responsive Approach to Provision
The school demonstrates a clear commitment to ensuring that interventions and additional support are purposeful and carefully monitored. Leaders described a deliberate approach where pupils are not removed from class unnecessarily and decisions about support are made collaboratively during pupil progress meetings.
This responds directly to the pre-review question regarding how pupils with SEND are identified, monitored and supported.
Assessment information is used alongside professional judgement to understand pupils’ needs and progress. Systems include:
· Whole-school assessment points across the year
· Tracking smaller steps of progress through B-Squared
· Learning journeys for pupils on the SEND register
· Monitoring of intervention impact
Provision maps have also evolved to place greater emphasis on evaluating impact rather than simply listing support.
During the learning walk, leaders also described how flexible grouping approaches are used within classrooms to support learning, allowing pupils to move between groups as needed and ensuring that support is responsive to pupils’ progress.
The Learning Lounge plays an important role within this graduated approach to provision. Leaders described how this space was used to support need across year groups in relation to targeted interventions, planned provision such as ELSA targeted support, Lego therapy & Drawing and Talking. The environment is designed to be calm and supportive, with carefully selected resources and furniture to support sensory regulation and emotional wellbeing.
Provision within the Learning Lounge includes opportunities for pupils to reflect, supported by adults who know them well. Leaders described the importance of helping pupils understand their emotions and supporting them to develop strategies to regulate themselves. This includes building confidence, developing independence and supporting pupils to successfully engage with classroom learning.
The space is used flexibly, sometimes supporting individual pupils and at other times small groups. Leaders emphasised that the aim is always to support pupils to engage with school learning as successfully as possible.
Why this matters:
Effective SEND provision depends on ensuring that support is responsive and evidence-informed. Monitoring progress at a granular level allows leaders and teachers to adapt provision quickly when something is not working.

5. Person-Centred Planning and Learning Journeys
The school has developed detailed Learning Journeys for pupils with SEND. These documents capture key information about each child, including personal information, targets, provision and evidence of progress. They are written in a child-centred way, with targets framed from the pupil’s perspective and contributions from pupils and parents included.
Learning journeys include:
· “All about me” information about the child
· Targets and provision plans
· Timetables and adaptations
· Photographs capturing achievements and progress
· Reflections and contributions from pupils and adults
The approach emphasises celebrating progress as well as identifying next steps.
Why this matters:
Person-centred planning helps ensure that provision reflects the individual strengths, interests and needs of each child. It also supports meaningful collaboration with families and helps pupils develop a sense of ownership over their learning.
6. Strategic Leadership and Systems
Leadership structures and systems support SEND provision effectively. The SENDCO has protected time four days per fortnight and is supported by leadership systems that integrate SEND into whole-school improvement planning. SEND is identified as one of three key priorities within the School Development Plan and progress is reviewed regularly using a RAG-rated system.
Monitoring processes are aligned to the SDP and include lesson visits, provision monitoring and appraisal processes for both teachers and teaching assistants. Teaching assistants now have objectives aligned with school priorities and are supported through structured monitoring and development.
The business manager also plays a significant role in ensuring systems are efficient and supportive for staff.
Why this matters:
When SEND is embedded within whole-school leadership structures, it becomes everyone’s responsibility rather than the sole responsibility of the SENDCO. Strong systems also support consistency and accountability.
7. Inclusive Experiences Beyond the Classroom
The school demonstrates a strong commitment to ensuring that pupils with SEND can access the wider life of the school. Leaders described a range of enrichment opportunities including trips, visits and residential experiences, with careful planning and risk assessments where required.
Adjustments such as social stories, movement breaks and sensory supports are used to enable participation.
Pupil voice discussions highlighted the range of experiences children value, including sport, outdoor activities, swimming and trips to museums and historical sites.
Why this matters:
Inclusive education extends beyond academic learning. Access to enrichment, social experiences and extracurricular opportunities is critical for wellbeing, confidence and belonging.
8. Strong Partnerships with Families and External Agencies
The school demonstrates strong and developing partnership working with families, particularly in complex cases. One example described a highly personalised approach involving, collaborative planning between school and parents and engagement with medical professionals to enable the desired approach.
Leaders described a number of ways in which the school works proactively with parents and carers. Communication with families is prioritised, with regular opportunities for dialogue and support. Parents are welcomed into school and leaders emphasised the importance of maintaining open and trusting relationships.
The school also provides opportunities for parents to access support and information where needed, including coffee mornings and opportunities to connect with external services and support networks.
In more complex cases, the school works closely with external professionals to coordinate support for children and families, ensuring that pupils receive consistent support both within school and beyond.
Why this matters:
SEND provision is most effective when schools and families work in partnership. Flexible and personalised approaches can make a significant difference for children whose needs cannot be met through traditional models.
9. Governance and Accountability
Governors are actively engaged in SEND provision, with a named SEND governor who visits the school, talks with staff and pupils and monitors provision. Governors demonstrate a strong understanding of the school’s work and provide both challenge and support to leaders.
Recruitment of governors has been considered carefully to bring a range of professional expertise to the governing body.
Why this matters:
Strong governance ensures accountability and strategic oversight of SEND provision, helping to sustain improvement over time.
Overall Summary
Leas Park Junior School demonstrates a strong commitment to inclusive practice underpinned by a relational culture, collaborative staff team and thoughtful leadership systems. The school’s approach is characterised by a clear belief that it is the responsibility of the school to adapt teaching, environments and systems so that all pupils can thrive.
The combination of inclusive classroom practice, personalised planning, strong relationships and strategic leadership provides a secure foundation for continuing to strengthen SEND provision and outcomes for pupils.
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